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A Field Assignment for a Graduate Course in Language Disorders:
How to Teach Academically At-Risk Children to Retell and
Summarize Text

Monicn Gordon Pershey
Department of speech and Hearing, Cleveland state university
C leve land,  OH

Course Title:
Advanced Language Disorders, SpH 562

Description of the Approach
G racl ua te s tu d en ts in speech-langlla ge p a thology

who are enrolled in SPFI 562, Advanced Language Ois-
orders, a reqrrired corlrse in the Department of Speech
and Hearing, Cleveland State University, visit a grade
one to fourschool  once a week for  l0  weeks to work
wi th groups of  f ive to seven academical ly  at - r isk s tu-
derr ts  on text  rete l l ing and summariz ingski l ls .  About
45 elementary students in total are taught by class mem-
bers thror.rgh this school-university partnership.

My students prov ide language-based academic in_
tervent ion (Ehren,2000).  Each week the teams prepare
a one-hour, grade-level lesson. They work in teams of
two and are graded on whether they help the children
succeed on text retelling and summarizingtasks. Gradu-
ate students must  implement  a carefu l  choice of  obiec_
tives, activit ies, modifications, and interventions. I look
for how well they develop the children,s capacities and
respond to learners' needs. Every lesson starts with a
f ic t ional  or  factual  s tory ( found in qual i ty  ch i ldren,s
l i terature)  read a lorrd by the graduate students.  To re_
tell or summarize the text, the children must uti l ize vo-
cabulary, memory, sequencing and abstraction of de-
tails. Intervention strategies involve helping the chil_
dren (a) understand the n-raterial; (b) use one,s ,,own

voice" to retell or summarize; (c) choose proper vocabu_
lary; (d) identify features of the genre of the story (,,Once
Llpon a time" in a fairy tale; f irst, second, third, in a
factual piece, etc.); (e) abstract and reassemble the key
points; and (f) l isten and interact with others to clarifv
the organization of the narrative.

Procedures that facil i tate these skil ls include, for
example, predicting how a text wil l proceed and con_
firming predictionsi getting the reteil ing or summary
into print, where the group dictates to the adult whb
writes the retold or abridged story on the chalkboard;
having the children create a product each session, such
as a chart that shows the beginning, middle, and end_
ing of the book; webbing text vocabulary; comparing
two characters within a story; or r,vearing costumes and
acting out the text.

I assess my students by evaluating how well they
use a variety of documentation and analysis procedures,
which are descr ibed below as Assessment  procedures.
The students' job is to assess how well the children
participate in group discussion, sustain attention, share
ideas, compare ideas, recall details in sequence, use
topical vocabulary, and use semantic, syntactic, and
pragmatic skil ls (e.g., word usage, sentence structure,
keep to the topic and intent of the story, etc.).

The children served, who are all African-Ameri-
can, receive no special services, but their teachers have
identif ied them as struggling with the reading and oral
and written langrrage demands of their classrooms.
Their school district has been icientif ied as being in ,,aca-

demic emergency," (Ohio Department of Education,
2000) the state of Ohio's designation for districts where
pupils are, as a whole, performing poorly on the state-
mandated test of curriculum mastery, the Ohio profi-
ciency Test (OPT) (Ohio Department of Education ,1995;
Ohio Student Testing Requiremen ts,1991).

Goal
The goal of the experience is for speech-language

pathology graduate students to gain practical 
"*p".1_ence that wil l help them learn more about provlding

curriculum-relevant services for children with language
and learning deficiencies, in order to foster bettei pei-
formance on state-mandated testing. Students learn to
ca re fu l l y  documen t  i n te rven t i ons  and  re f l ec t  on
children's performance as learners as well as on their
own per formance as speech- language pathologis ts
(SLPs). I hope to offer them a chance to cultivatJ the
habit of continually reflecting on what they are learn-
ing from their own practice-what can be learned abotrt
practice itself, about children and their environments,
and about the study of language and literacy develop_
ment.

I designed this short-term intervention to focus on
two of the language skil ls targeted by the OpT. Retell_
i.ng and summarizing text are key to successful test per_
formance in grade four. I also selected these skil ls be-
cause my students learn about providing services that
integrate reading and oral and written language, a
premise for intervention that is among the top prioiities
identif ied by the American Speech-Langua[e-Hearing
Association (ASHA; 7999;2000).I wanted this init ial
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field experience to offer my graduate students the chance
to learn about helping children use their developing
oral language capabil it ies to grasp the meaning of text.

My priorit ies also stem from the fact that I have
collected extensive data that sl-rowed that 263 main-
stream children in this setting were, on average, two
years behind age and grade expectations in oral lan-
guage, reading, and writ ing (Pershey, 2002a).In work-
ing wi th academical ly  at - r isk chi ldren in  th is  set t ing
for 3 years, I have realized that many students experi-
ence a cycle of multiple failures. School, for some, is a
ser ies of  d imin ishing returns.  Their  academic progress
is  s low and/or  sporadic,  they are not  served by any
formal or consistent mechanisms of intervention, and
demands for performance are getting tougher and more
immediate.

Benefits to Students
Graduate prograrns in speech-language pathology

need to prepare future SLPs to work wi th s tudents
whose language and learning deficiencies place them
at risk for diminished performance on mandated tests
of curriculum mastery (ASHA, 2000; The National Cen-
ter  for  Educat ional  Outcomes [NCEO],  2001).  AS[{A
(2000) has st ipulated that  not  a l l  ch i ldren served wi l l
be on SLPs' caseloads-some may be children from the
mainstream who are at risk for academic failure. The
Indiv iduals wi th Disabi l i t ies Educat ion Act  ( IDEA;
1997) charges school personnel with preparing students
to meet contextual demands, which may include man-
dated tests. To participate, SLPs need to be familiar with
the expectations of the tests (Pershey, 2002b). I have
designed my corlrse to allow my students to become
familiar with test demands and provide intervention
that targets behaviors that are necessary for successful
test performance. School SLPs are also particularly well
able to gather ongoing clinical data on students' task
performance that  may help expla in why students ob-
tain certain test scores. To this end, my students also
document where children may have insufficient capa-
bil it ies and skil ls to approach test-taking without modi-
fications or accommodations (NCEO, 2007), so that ap-
propr iate indiv idual ized test - tak ing measures can po-
ten t i a l l y  be  p rov ided .

A second benefit is that use of this method of as-
sessment wil l help our department begin to realign
courses to meet guidelines imposed by ASHA's Coun-
cil on Professional Standards in Speech-Language Pa-
thology and Audiology (Standards Council). The Stan-
dards Council acts to guide university programs in
speech-language pathology in designing the academic
and clinical experiences that pre-professional SLPs
should encounter during their graduate education. The
method of evaluation that is used in this course reflects
the Standards Counci l 's  emphasis on process stan-

dards and formative procedures that allow students to
demonstrate the knowledge, skills, and competencies
that SLPs need to possess. I hope that lessons learned
from the assessment process used in this course can
assist us in improvinB assessment procedures in other
courses in our department.

Assessment Procedures
Each graduate student rnust hand in a field portfo-

lio at the end of the term. The team of two students pre-
pares all lessons together, but I grade them on several
additional items besides their lessons, some of which
are prepared together and some alone. The parts done
in pairs are

1. Their  lesson plans and outcomes,

2. A narrative chronology that tells what each lesson
was about, how it went, what the children accom-
plished, what went wrong, and how it led to the next
lesson,

3. Copies of all activities (e.g., worksheets, charts),

4. Student work samples from each week,

5. Weekly Kid f ournals (at the end of the lesson, each
child must write or dictate the completion of this
sentence stem: "Today I learned how to -_-" and
is cued to describe something about retelling or
summarization as a process),

6. Photobios: affixed to a picture of each child is an
observation log documenting his/her behaviors,
gains, and potential for success on state-mandated
testing, and

7. Lesson Share Sheets: handouts used when present-
ing portfolios to the class that give classmates inter-
vention ideas for the future.

Solo requirements include several short papers:

1. A Double Entry fournal (a weekly entry on what
they observed and how it relates to something they
read in any sort of source-books, journals, Intemet;
entries are turned in four times per semester for
grading, rather than weekly) plus a response to
each of these questions: What did mychildren learn
today? What do they need to learnnext? What do I
need to learn about to teach my chiidren?

2. A final reflection on the experience,

3. A technical piece on teaching retelling and / or sum-
marization skills using at least three professional
quality references, and

4. A description of how this experience brought class-
room textbooks (Merritt & Culatta, 1998; Vinson,
1999) to life.
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The points earned on the portfolio assignment are
worth half the course grade, 200 of 400 points. As indi-
cated on the students'Grade Sheets (Appendices A and
B, which are used as open-ended scoring rubrics where
I write comments on stttdents'work), group work ac-
counts for 80 points and solo work accounts for 120
points. Three tests (at 65 points per test) comprise 195
more points that students may earn in the course. Five
points are given for completion of a final self-assess-
ment.

Recommendations for F aculty
School-university partnerships present exciting

opportunities for course redevelopment. Rather than
recommend that other faculty addrcss retell ing and
summarizing text, I recommend that faculty and school
personnel work together to define a problem that school
chi ldren are exper iencing that  wi l l  a lso re late to a c l in i -
cal services issue for futttre SLPs (which in this case
was preparat ion for  h igh-stakes test ing) .  Assessment
of  graduate students 'work in  the f ie ld should inc lude
assignments that  af ford them extensive opportuni t ies
to rev is i t  important  concepts,  co l laborate wi th c lass-
mates, observe children in-depth, and analyze their own
progress as c l in ic ians.
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Appendix A

Adaanced Language Disorders

Group Grade Sheet

Names

Group Grade: /80  Po in ts

5 Points:
Binder, Neat, Held Together

12 Point Type, Double Spaced, Neatness, Print Quality

Punctuat ion, Spel l ing, Proofreading

10 Points:
L e s s o n  P l a n s  a n d  O u t c o m e s

l0 Points:
Overview of What You Taught

10 Points:
lE Activities Used With Kids Labeled for Lesson Date

l0Points:
Student Work Samples From Each Week

10 Points:
K id  Jounra ls

l0 Points:
P h o t o b i o s

Protects Conf ident ial i tv

l0 Points:
Lesson S l ra re  Sheet (s )

5 Points:
Ora l  Presenta t ion

Organ ized

In teres t ing

*- All Team Members Soeak



Appendix B

Adzt qnced Language Disorderc

Solo Grade Sheet

Name

l l 2 0  P o i n t sSo lo  Grade:

Field Visi ts:  Lose 20 Points per Absence

5 Points:
Neatness ,  Pr in t  Qua l i t y

Punctuat ion, Spel l ing, Proofreading

50 Pornts:
4 Double Entry Journals

V a r i e d  R e a d i n g s

Observant,  Ref lect ive, Insightful

-)  Answers the Quest ions

l0 Points:
Reflection

Paper Is Wel l  Organized

Observant,  Ref lect ive, Insightful

35 Points:
Technical Piece

Choice Of Articles:
Theoretically Sound, Current

Relevant to Topic

Copy Complete and Clear

Fu l l  C i ta t ions

Paper Is Wel l  Organized

Highlighted Main Points of Articles

Related Main Points of Article to Field
'\_

Language Bases to Retel l /Summarize



Const ruc ted  Persona l  Knowledse

I
t

\

<Scope and Depth

20 Points:
Tie To Vinson And Merritt & Cullatta

Ful l  Citat ions

Paper  Is  Wel l  Organ ized

I l i g h l i g h t e d  M a i n  P o i n t s

R e l a t e d  M a i n  P o i n t s  t o  F i e l d

C o n s t r u c t e d  P e r s o n a l  K n o w l e d s e

Scope and Depth

Observant ,  Ref lec t i vc ,  Ins tgh t fu l


